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1. Aims

The aims of Relationship, Sex and Health Education (RSHE) at our school are to:
e Provide a framework in which sensitive discussions can take place

e Prepare pupils for puberty, and give them an understanding of sexual development
and the importance of health and hygiene

e Help pupils develop feelings of self-respect, confidence and empathy
e Create a positive culture around issues of sexuality and relationships

e Teach pupils the correct vocabulary to describe themselves and their bodies

This should also be read in conjunction with Appendix A, a charter for faith sensitive and
inclusive relationships education, relationships and sex education (RSE) and health
education (RHSE). See Appendix A

2. Statutory requirements

Statutory Relationships and Health Education
As maintained primary schools we must provide relationships education to all pupils as
per section 34 of the Children and Social work act 2017.

However, we are not required to provide sex education but we do need to teach the
elements of sex education contained in the science curriculum.

In teaching RSE, we must have regard to guidance issued by the secretary of state as
outlined in section 403 of the Education Act 1996.

At Chaddleworth St. Andrew’s and Shefford C.E. Federated Primary Schools we value RSE
as one way to support children’s development as human beings, to enable them to
understand and respect who they are, to empower them with a voice and to equip them for
life and learning.

We include the statutory Relationships and Sex Education (See Appendix B) and the
statutory framework for the early years foundation stage for early adopters (See Appendix
C) within our RSE programme.

To ensure progression, we use the Jigsaw programme of study (Appendix D) alongside the
statutory framework for the early years foundation stage.

The programme update policy ensures we are always using the most up to date teaching
materials and that our teachers are well supported.

3. Policy development

This policy has been developed in consultation with staff, pupils and parents. The
consultation and policy development process involved the following steps:


http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
http://www.legislation.gov.uk/ukpga/2017/16/section/34/enacted
https://www.gov.uk/government/consultations/relationships-and-sex-education-and-health-education
http://www.legislation.gov.uk/ukpga/1996/56/contents

1. Review — The PSHE coordinator gathered and shared all relevant information
including relevant national and local guidance,;

2. Staff consultation — all school staff were given the opportunity to look at our scheme
of work and make recommendations

3. Parent/stakeholder consultation — parents and any interested parties were invited to
review the relevant information and give feedback;

4. Pupil consultation — we investigated what pupils want to learn through RSE

5. Ratification — once amendments were made, the policy was shared with governors
and ratified

4, Definition

RSE is about the emotional, social and cultural development of pupils, and involves learning
about relationships, sexual health, sexuality, healthy lifestyles, diversity and personal
identity.

RSE involves a combination of sharing information, and exploring issues and values.
RSE is not about the promotion of sexual activity.

At our schools, we believe that RSE is an important part of learning in helping to prepare
for adulthood. It is important that children learn about their bodies, reproduction and puberty
within the context of emotions, relationships and healthy choices. It lays the foundations for
future work on sexual and reproductive health and contributes to the emotional and social
development of our children.

5. Curriculum

We have developed the curriculum in consultation with parents, pupils and staff, taking
into account the age, needs and feelings of pupils. If pupils ask questions outside the
scope of this policy, teachers will respond in an appropriate manner so they are fully
informed and don’t seek answers online.

Primary sex education will focus on:
e Preparing boys and girls for the changes that adolescence brings
e How a baby is conceived and born

6. Roles and responsibilities

6.1 The governing board

The governing board will hold the Headteacher to account for its implementation and
regular review.



6.2 The Headteacher

The Headteacher is responsible for ensuring that RSE is taught consistently across the
school and for managing requests to withdraw pupils from non-statutory components of
RSE (see sections 8).

6.3 Staff
Staff are responsible for:
e Following the RSE programme weekly
e Delivering RSE in a sensitive way
e Modelling positive attitudes to RSE
e Responding to the needs of individual pupils

e Responding appropriately to pupils whose parents wish them to be withdrawn from
the non-science components of RSE

Staff do not have the right to opt out of teaching RSE. Staff who have concerns about
teaching RSE are encouraged to discuss this with their Line Manager.

6.4 Pupils

Pupils are expected to engage fully in RSE and, when discussing issues related to RSE,
treat others with respect and sensitivity.

7. Answering Questions and Sensitive Issues

Teachers should answer all children’s questions relating to RSE in an open and factual way,
taking into consideration the family background, culture, religious beliefs and pupils’ differing
experiences. The following ground rules have been established:

e Teachers should not enter into discussion about personal issues or lifestyles
¢ No-one (child or adult) has to answer a personal question
e Nobody is forced to take part in a discussion

e In discussion, teachers will promote the knowledge and use of correct anatomical
scientific names for external body parts (see below)

e Meanings of words are explained in a sensible and factual way.

An individual child may ask an explicit or difficult question in the classroom. Teachers will
use their discretion in these situations, and may use the following strategies in responding
to questions:

e Reassure the child

e Try to find out why the child is asking the questions, and exactly what they want to
know

e Determine the child’s present level of knowledge and understanding.



e If the answer required is more complex, the teacher will meet with the child’s
parents/carers at the end of the day to discuss the issue;

e Occasionally, questions will be answered later on in the day instead of immediately, in
order to consider an appropriate response.

8. Parents’ right to withdraw

Parents have the right to withdraw their children from sex education that is not covered by
the statutory science curriculum.

Parents will be notified in advance of the teaching of sex education in sufficient time to
allow parents to discuss potential withdrawal of their child/ren.

Requests for withdrawal should be put in writing and addressed to the Headteacher. A copy
of withdrawal requests will be placed in the pupil’s educational record. The Headteacher will
discuss the request with parents, pointing out that it is better that children undertake the
lessons under the supervision of a teacher rather than subsequently hearing potentially
distorted versions of the lessons through peers. The Headteacher will take appropriate
action to act upon parental instructions in the light of the discussion, alternative work will be
given to pupils who are withdrawn from RSE

9. Inclusion

In support of the school policies for Race Equality, Equal Opportunities and Inclusion, all
pupils, regardless of age, ability, gender or race have the same opportunity to benefit from
RSE, resources and teaching methods.

10. Confidentiality

Although an atmosphere of trust is encouraged, teachers will not offer pupils or their
parents/carers unconditional confidentiality. Information about behaviour likely to cause
harm to the pupil or to others will be passed on to the appropriate agency via the
Headteacher, or other appointed person, as the Designated Safeguarding Leader. Child
Protection procedures will be followed.

11. Training

Staff are trained on the delivery of RSHE as part of their induction and it is included in our
continuing professional development calendar.

The Headteacher or members of the Senior Leadership Team will also invite visitors from
outside the school, such as school nurses or sexual health professionals, to provide

6



support and training to staff teaching RSE.

12. Monitoring arrangements

The delivery of RSE is monitored by the PSHE leader. The PSHE Leader’s role includes
monitoring of all PSHE and RSE teaching and learning. The PSHE Leader monitors RSE
through:

e Learning walks and drop ins

e Monitoring of planning and lesson delivery
e Pupil surveys and talking to children

e Staff surveys

e Parent surveys

e Staff training sessions

Pupils’ development in RSE is monitored by class teachers as part of our internal
assessment systems.

This policy will be reviewed by the PSHE leader annually. At every review, the policy will
be approved by the Headteacher.



Appendix A: Relationships Education, Relationships and Sex Education (RSE)
and Heath Education (RSHE) in Church of England Schools

THE CHURCH

OF ENGLAND
EDUCATION OFFICE

Relationships Education, Relationships and Sex Education (RSE) and

Heath Education (RSHE) in Church of England Schools

The Church of England Education Office faith-sensitive and inclusive approach to Relationships Education,
Relationships and Sex Education' (RSE) and Health Education (RSHE) is underpinned by two key biblical
passages:

So God created humankind in his image, in the image of God he created them. (Genesis I:27, NRSV)

| have come in order that you might have life—life in all its fullness. (John 10:10, GNB)

Everyone will be treated with dignity as all people are made in the image of God and loved equally by God.

All pupils have a right to an education which enables them to
flourish andissetinalearningcommunity where differences
of lifestyle and opinion (within that which is permissible under
UK law) are treated with dignity and respect; bullying of all
kindsiseliminated; andwhere they are free tobe themselves
and fulfil their potential without fear.

Some key principles

The Church of England’s Pastoral Advisory Group has set out
some principles for living well together, accommodating
difference and diversity within churches?, especially in relation to LGBTI+ people, which provide helpful
context and principles for schools.

Church of England schools should ensure that their RSHE?
curriculum protects, informs and nurtures all pupils. It should
clearly differentiate between factual teaching (biology,
medicine, the law, marriage, different types of families and the
composition of society) and moral teaching about relationships
and values, recognising that the distinction can be easily
blurred and there needs to be discernment about the manner
in which this is taught within a moral (but not moralistic)
framework.
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'"Where, after consultation with parents and carers, primary schools decide to include elements of sex educationin their
curriculum.

2www.churchofengland.org/sites/default/files/2019-02/PAG-PP-website.pdf

3Therest of this document uses RSHE to indicate either Relationships Education, Relationships and Sex Education and Health
Education as determined by the school context.

RSHE shouldensure thatchildrenareable tocherish themselvesandothersasunique and wonderfully made,
keep themselves safe and able to form healthy relationships where they respect and afford dignity to others®.
Itwill provide pupilswith the knowledge that willenable themtonavigate and contextualise aworldinwhich
many will try to tell them how to behave, what todo and what to think. It will help them to develop the
skills to express their own views and make their own informed decisions. This is a responsibility that should
normally be shared between parents and school.

Allschools and academies are required to act within the requirements of the law, including the Equality Act
of 2010°. The Church of England welcomes, supports and expects the teaching of Relationships and Health
Education in all Church of England primary schools. It is up to each primary school to decide whether they
wish to choose to teach some aspects of Sex Education but we encourage schools (following consultation
with parents) to offer age- appropriate provision. In Church of England secondary schools Relationships, Sex
and Health Education will be taught. In all schools where Sex Education is taught parents will have the right
towithdraw their children from that part of the curriculum ‘other than as part of the science curriculum’.®

All schools should approach RSHE in a faith-sensitive’ and inclusive way. Such an approach should seek to
understand and appreciate differences within and across the teachings of the faith and other communities
the school serves. It should afford dignity and worth to the views of pupils from the faith and other
communities represented in the school as part of ensuring that the Equality Act of 2010 is applied in the
school. Itshould recognise that thereisnohierarchy of protected characteristics inthe Equality Actand that
sometimes different protected characteristics can be in tension as they cannot necessarily be equally
protected at all times.

“SIAMS Evaluation Schedule, page 11. Available at

5 Equality Act 2010. Available at www.legislation.gov.uk/ukpga/2010/15/contents

® Relationships Education, Relationships and Sex Education (RSE) and health education 2019. Available at
www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-rse-and-health-education page 18
paragraph 49.

"The use of this term draws on Dr Jo Sell’s her recent research ‘Relationships and Sex Education: Giving voice to young people of
different faiths and none in regard to faith-sensitive relationships and sex education’, which is due to be published by UCL.
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A CHARTERFORFAITHSENSITIVE AND INCLUSIVE RELATIONSHIPS
EDUCATION, RELATIONSHIPS AND SEXEDUCATION (RSE) ANDHEALTH

EDUCATION (RSHE)®8

In Chaddleworth St Andrew’s and Shefford C.E. Federated Primary schools, we seek to provide
Relationships Education, Relationships and Sex Education (RSE) and Health Education (RSHE), which
will enable all pupils to flourish.

We commit:

1.

Towork in partnership with parents and carers. This will involve dialogue with parents and
carersthroughallstagesof policydevelopmentaswellasdiscussing theresourcesusedtoteachtheir
children and how they can contribute at home. It must, however, be recognised that the law
specifies that what is taught and how it is taught is ultimately a decision for the school.

That RSHE will be delivered professionally and as an identifiable part of PSHE. It will be
led, resourcedandreportedto parentsinthe samewayasanyothersubject. Therewillbeaplanned
programme delivered in a carefully sequenced way. Staff will receive regular training in RSHE and
PSHE. Any expert visitors or trainers invited into the school to enhance and supplement the
programme will be expected to respect the schools published policy for RSHE.

That RSHE will be delivered in a way that affords dignity and shows respect to all who
make up our diverse community. It will not discriminate against any of the protected
characteristicsin the Equality Act’ and will be sensitive to the faith and beliefs of those in the wider
school community. RSHE will seek to explain fairly the tenets and varying interpretations of
religious communities on matters of sex and relationships and teach these viewpoints with respect. It
will value theimportance of faithfulness as the underpinning and backdrop for relationships. It will
encourage pupils to develop the skills needed to disagree without being disagreeable, to
appreciate the lived experience of other people and to live well together.

That RSHE will seek to build resilience in our pupils to help them form healthy
relationships, to keep themselves safe and resist the harmful influence of pornography
in allits forms. It will give pupils opportunities to reflect on values and influences including their
peers, the media, the internet, faith and culture that may have shaped their attitudes to gender,
relationships and sex. It will promote the development of the wisdom and skills our pupils need to
make their own informed decisions.

8RSHE isused toindicate either Relationships Education, Relationships and Sex Education and Health Education asdetermined
by the school context since, after consultation with parents and carers primary schools may decide to include elements of sex

education in their curriculum.

’ The protected characteristics are age, disability, gender reassignment, race, religion or belief, sex, sexual orientation, marriage
and civil partnership and pregnancy and maternity.
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5. That RSHE will promote healthy resilient relationships set in the context of
character andvirtue development. It will reflect the vision and associated values of
the school, promote reverence for the gift of human sexuality and encourage
relationships that are hopeful and aspirational. Based onthe school’s values it will seek
todevelop characterwithinamoral framework based on virtues such as honesty, integrity,
self-control, courage, humility, kindness, forgiveness, generosity and a sense of justice
but does not seek to teach only one moral position.

6. That RSHE will be based on honest and medically accurate information from
reliable sources of information, including about the law and legal rights. It will
distinguish between different types of knowledge and opinions so that pupils can learn
about their bodies and sexual and reproductive health as appropriate to their age and
maturity.

7.  Totake a particular care to meet the individual needs of all pupils including those
with special needs and disabilities. It will ensure that lessons and any resources used will
be accessible and sensitive to the learning needs of the individual child. We acknowledge the
potential vulnerability of pupils who have special educational needs and disabilities (SEND)
and recognise the possibilities and rights of SEND pupils to high quality Relationships
and Sex Education.

8.  To seek pupils’ views about RSHE so that the teaching can be made relevant to
their lives. It will discuss real life issues relating to the age and stage of pupils, including
friendships, families, faith, consent, relationship abuse, exploitation and safe relationships
online. This will be carefully targeted and age appropriate based on a teacher judgment
about pupil readiness for this information in consultation with parents andcarers.

The Church of England Education Office November 2019
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Appendix B: Relationships Education in Primary schools — DfE
Guidance 2019

The focus in primary school should be on teaching the fundamental building blocks and
characteristics of positive relationships, with particular reference to friendships, family
relationships, and relationships with other children and with adults.

The guidance states that, by the end of primary school:

Pupils should know...

Families and
people who
care for me

o that families are important for children growing up because they can
give love, security and stability.

o the characteristics of healthy family life, commitment to each other,
including in times of difficulty, protection and care for children and other
family members, the importance of spending time
together and sharing each other’s lives.

o that others’ families, either in school or in the wider world, sometimes
look different from their family, but that they should respect those
differences and know that other children’s families are also
characterised by love and care.

e that stable, caring relationships, which may be of different types, are at
the heart of happy families, and are important for children’s security as
they grow up.

e that marriage represents a formal and legally recognised commitment of|
two people to each other which is intended to be lifelong (Marriage in
England and Wales is available to both opposite sex and same sex
couples. The Marriage (Same Sex Couples) Act 2013 extended
marriage to same sex couples in England and Wales. The ceremony
through which a couple get married may be civil or religious).

e how to recognise if family relationships are making them feel unhappy
or unsafe, and how to seek help or advice from others if needed.

e about different types of bullying (including cyberbullying), the impact of
bullying, responsibilities of bystanders (primarily reporting bullying to an
adult) and how to get help.

e What a stereotype is, and how stereotypes can be unfair, negative or
destructive.

e the importance of permission-seeking and giving in relationships with
friends, peers and adults.

Online
relationships

e that people sometimes behave differently online, including by
pretending to be someone they are not.

e that the same principles apply to online relationships as to face-to-face
relationships,
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including the importance of respect for others online including when we are
anonymous.

ethe rules and principles for keeping safe online, how to recognise risks,
harmful content and contact, and how to report them.

e how to critically consider their online friendships and sources of
information including awareness of the risks associated with people they
have never met.

e how information and data is shared and used online.

Being safe

e What sorts of boundaries are appropriate in friendships with peers and
others (including in a digital context).

e about the concept of privacy and the implications of it for both children and
adults; including that it is not always right to keep secrets if they relate to
being safe.

e« that each person’s body belongs to them, and the differences between
appropriate and inappropriate or unsafe physical, and other, contact.

e how to respond safely and appropriately to adults they may encounter (in
all contexts, including online) whom they do not know.

e how to recognise and report feelings of being unsafe or feeling bad about
any adult.

e how to ask for advice or help for themselves or others, and to keep trying
until they are heard,

« how to report concerns or abuse, and the vocabulary and confidence
needed to do so.

e where to get advice e.g. family, school and/or other sources.
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Physical health and mental well-being education in Primary schools — DfE

Guidance

The focus in primary school should be on teaching the characteristics of good physical
health and mental wellbeing. Teachers should be clear that mental well-being is a normal
part of daily life, in the same way as physical health.

By the end of primary school:

Pupils should know

Mental
wellbeing

e that mental wellbeing is a normal part of daily life, in the same way as
physical health.

e that there is a normal range of emotions (e.g. happiness, sadness,
anger, fear, surprise, nervousness) and scale of emotions that all
humans experience in relation to different experiences and situations.

e how to recognise and talk about their emotions, including having a
varied vocabulary of words to use when talking about their own and
others’ feelings.

e how to judge whether what they are feeling and how they are behaving
is appropriate and proportionate.

e the benefits of physical exercise, time outdoors, community
participation, voluntary and service-based activity on mental well-being
and happiness.

e simple self-care techniques, including the importance of rest, time spent
with friends and family and the benefits of hobbies and interests.

eisolation and loneliness can affect children and that it is very important
for children to discuss their feelings with an adult and seek support.

e that bullying (including cyberbullying) has a negative and often lasting
impact on mental well-being.

e where and how to seek support (including recognising the triggers for
seeking support), including whom in school they should speak to if they
are worried about their own or someone else’s mental well- being or
ability to control their emotions (including issues arising online).

e it is common for people to experience mental ill health. For many people
who do, the problems can be resolved if the right support is made
available, especially if accessed early enough.

Internet
safety and
harms

e that for most people the internet is an integral part of life and has many
benefits.

about the benefits of rationing time spent online, the risks of excessive
time spent on electronic devices and the impact of positive and negative
content online on

their own and others’ mental and physical wellbeing.

e how to consider the effect of their online actions on others and
knowhow to recognise and display respectful behaviour online and the
importance of keeping personal information private.

e why social media, some computer games and online gaming, for
example, are age restricted.
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e that the internet can also be a negative place where online abuse,
trolling, bullying and harassment can take place, which can have a
negative impact on mental health.

e how to be a discerning consumer of information online including
understanding that information, including that from search engines, is
ranked, selected and targeted.

e where and how to report concerns and get support with issues online.

Physical
health and
fitness

e the characteristics and mental and physical benefits of an active
lifestyle.

e the importance of building regular exercise into daily and weekly
routines and how to achieve this; for example, walking or cycling to
school, a daily active mile or other forms of regular, vigorous exercise.

o the risks associated with an inactive lifestyle (including obesity).

ehow and when to seek support including which adults to speak to in
school if they are worried about their health.

Healthy
eating

e what constitutes a healthy diet (including understanding calories and
other nutritional content).

e the principles of planning and preparing a range of healthy meals.

e the characteristics of a poor diet and risks associated with unhealthy
eating (including, for example, obesity and tooth decay) and other
behaviours (e.g. the impact of alcohol on diet or health).

Drugs,
alcohol and
tobacco

e how to recognise early signs of physical illness, such as weight loss,
or unexplained changes to the body.

e about safe and unsafe exposure to the sun, and how to reduce the risk
of sun damage, including skin cancer.

e the importance of sufficient good quality sleep for good health and that
a lack of sleep can affect weight, mood and ability to learn.

e about dental health and the benefits of good oral hygiene and dental
flossing, including regular check-ups at the dentist.

e about personal hygiene and germs including bacteria, viruses, how
they are spread and treated, and the importance of handwashing

e the facts and science relating to immunisation and vaccination

Basic first
aid

e how to make a clear and efficient call to emergency services if
necessary.

e concepts of basic first-aid, for example dealing with common injuries,
including head injuries.

Changing
adolescent
body

e key facts about puberty and the changing adolescent body, particularly
from age 9 through to age 11, including physical and emaotional
changes.

e about menstrual wellbeing including the key facts about the menstrual
cycle.
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Appendix C: Personal, Social and Emotional Development

Statutory framework for the early years foundation stage: early adopter version

Children’s personal, social and emotional development (PSED) is crucial for children to
lead healthy and happy lives, and is fundamental to their cognitive development.
Underpinning their personal development are the important attachments that shape their
social world. Strong, warm and supportive relationships with adults enable children to
learn how to understand their own feelings and those of others. Children should be
supported to manage emotions, develop a positive sense of self, set themselves simple
goals, have confidence in their own abilities, to persist and wait for what they want and
direct attention as necessary. Through adult modelling and guidance, they will learn how
to look after their bodies, including healthy eating, and manage personal needs
independently. Through supported interaction with other children they learn how to make
good friendships, co-operate and resolve conflicts peaceably. These attributes will
provide a secure platform from which children can achieve at school and in later life.

Non statutory guidance for the early years foundation stage
Development Matters — Draft

Children in Examples of how to support this:

reception will be

learning to:

See themselves as e Make time to get to know the child and their family. Ask
a valuable parents about the child’s history, likes, dislikes, family
individual. members and culture.

e Take opportunities in class to highlight a child’s
interests, showing you know them and about them.

Build e Make sure children are encouraged to listen to each
Constructive and other as well as the staff.

respectful e Ensure children’s play regularly involves sharing and
relationships. cooperating with friends and other peers.

e Congratulate children for their kindness to others and
express your approval when they help, listen and support
each other.

¢ Allow children time in friendship groups as well as
other groupings.

e Have high expectations for children following
instructions, with high levels of support when
necessary.
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Express their
feelings and
consider the
feelings of others.

Model positive behaviour and highlight exemplary
behaviour of children in class, narrating what was kind
and considerate about the behaviour.

Encourage children to express their feelings if they feel
hurt or upset using descriptive vocabulary. Help and
reassure them when they are distressed, upset or
confused.

Undertake specific activities that encourage talk

about feelings and their opinions.

Show resilience
and perseverance
in the face of
challenge.

Offer constructive support and recognition of child’s
personal achievements.

Provide opportunities for children to tell each other about
their work and play. Help them reflect and self- evaluate
their own work.

Help them to develop problem-solving skills by talking
through how they, you and others resolved a problem or
difficulty. Show that mistakes are an important part of
learning and going back is trial and error not failure.

Help children to set own goals and to achieve them.

Identify and
moderate their own
feelings socially and
emotionally.

Give children strategies for staying calm in the face of
frustration. Talk them through why we take turns, wait
politely, tidy up after ourselves and so on.

Encourage them to think about their own feelings and
those of others by giving explicit examples of how others
might feel in particular scenarios. Give children space to
calm down and return to an activity.

Support all children to recognise when their behaviour was
not in accordance with the rules and why it is important to
respect class rules and behave correctly towards others.

Think about the
perspectives of
others.

Use dialogic story time (talking about the ideas arising
from the story whilst reading aloud) to discuss books that
deal with challenges, explaining how the different
characters feel about these challenges and overcome
them.

Ask children to explain to others how they thought about
a problem or an emotion and how they dealt with it.

Manage their own
needs.

Model practices that support good hygiene, such as
insisting on washing hands before snack time.

Narrate your own decisions about healthy foods,
highlighting the importance of eating plenty of fruits and
vegetables.
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Appendix D: Physical Development
Statutory framework for the early years foundation stage: early adopter version

Physical activity is vital in children’s all-round development, enabling them to pursue
happy, healthy and active lives. Gross and fine motor experiences develop incrementally
throughout early childhood, starting with sensory explorations and the development of a
child’s strength, co-ordination and positional awareness through tummy time, crawling
and play movement with both objects and adults. By creating games and providing
opportunities for play both indoors and outdoors, adults can support children to develop
their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross
motor skills provide the foundation for developing healthy bodies and social and
emotional well-being. Fine motor control and precision helps with hand-eye co-ordination
which is later linked to early literacy. Repeated and varied opportunities to explore and
play with small world activities, puzzles, arts and crafts and the practice of using small
tools, with feedback and support from adults, allow children to develop proficiency,
control and confidence.

Non statutory guidance for the early years foundation stage
Development Matters — Draft

Children in reception will be Examples of how to support this:
learning to:
Know and talk about the different e Talk with children about exercise, healthy
factors that support their overall eating and the importance of sleep.
health and wellbeing: e Use picture books and other resources to
- regular physical activity explain the importance of the different
_ healthy eating aspects of a healthy lifestyle.

e Explain to children and model how to travel
safely in their local environment, including:
staying on the pavement, holding hands

- toothbrushing
- sensible amounts of

screen time and crossing the road when walking,
- having a good sleep stopping quickly when scootering and
routine cycling, and being sensitive to other
- being a safe pedestrian pedestrians.
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Further develop the skills they need e Carefully explain some of the rules of

to manage the school day lining up and queuing, such as not

successfully: standing too close or touching others.
- lining up and queuing Give children simple verbal and visual
- mealtimes reminders.

e Celebrate, praise and reward children as
they develop patience, turn-taking and
self-control when they need to line up
and wait.

e Teach and model for children how to eat
with good manners in a group, taking
turns and being considerate to others.

¢ Help individual children to develop
good personal hygiene. Acknowledge
and praise their efforts.

e Provide regular reminders
about thorough handwashing
and toileting.

¢ Work with parents and health visitors or
the school nurse to help children who are
not usually clean and dry through the day.

- personal hygiene
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Appendix E - LONG-TERM OVERVIEW

Ag
3-

(F1-F2)

Ages
5-
6-

es
5
6
7
8

Ages
7-

Self-identity
Understanding feelings
Being in a classroom
Being gentle

Rights and responsibilities

Feeling special and safe
Being part of a class

Rights and responsibilities
Rewards and feeling proud
Consequences

Owning the Learning Charter

Hopes and fears for the year
Rights and responsibilities
Rewards and consequences
Safe and fair learning
environment

Valuing contributions
Choices

Recognising feelings

Setting personal goals
Self-identity and worth
Positivity in challenges
Rules, rights and
responsibilities

Rewards and consequences
Responsible choices

Seeing things from others’
perspectives

Jigsaw PSHE 3 -11/12 Content Overview

Identifying talents
Being special

Families

Where we live

Making friends
Standing up for yourself

Similarities and differences
Understanding bullying and
knowing how to deal with it
Making new friends
Celebrating the differences
in everyone

Assumptions and

stereatypes about gender
Understanding bullying
Standing up for self and
athers

Making new friends
Gender diversity
Celebrating difference and
remaining friends

Families and their
differences

Family conflict and how to
manage it (child-centred)
Witnessing bullying and how
to solve It

Recognising how words can
be hurtful

Giving and receiving
compliments

Challenges
Perseverance
Goal-setting
Overcoming obstacles
Seeking help

Jabs

Achieving goals

Setting goals

Identifying successes and
achievements

Learning styles

Working well and celebrating
achievement with a partner
Tackling new challenges
Identifying and overcoming
abstacles

Feelings of success

Achieving realistic goals
Perseverance

Learning strengths
Learning with others
Group co-operation
Contributing to and sharing
suCCess

Difficult challenges and achieving
SUCCess

Dreams and ambitions

Mew challenges

Motivation and enthusiasm
Recognising and trying to
overcome obstacles

Evaluating learning processes
Managing feelings

Simple budgeting

Exercising bodies
Physical activity
Healthy food
Sleep

Keeping clean
Safety

Keeping myself healthy
Healthier lifestyle choices
Keeping clean

Being safe

Medicine safety/safety with
household items

Road safety

Linking health and happiness

Meotivation

Healthier choices
Relaxation

Healthy eating and nutrition
Healthier snacks and sharing
food

Exercise

Fitness challenges

Food labelling and healthy swaps
Attitudes towards drugs

Keeping safe and why it's
important online and off line
scenarios

Respect for myself and others
Healthy and safe choices
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Family life
Friendships

Breaking friendships
Falling out

Dealing with bullying

Being a good friend

Belonging to a family

Making friends/being a good friend
Physical contact preferences
People who help us

Qualities as a friend and person
Self-acknowledgement

Being a good friend to myself
Celebrating special relationships

Different types of family

Phyzsical contact boundaries
Friendship and conflict

Secrets

Trust and appreciation

Expressing appreciation for special
relationships

Family roles and responsibilities
Friendship and negotiation

Keeping safe online and who to go to
for help

Being a global citizen

Being aware of how my cholces affect
others

Awareness of how other children
have different lives

Expressing appreciation for family
and friends

Bodies

Respecting my body
Growing up

Growth and change
Fun and fears
Celebrations

Life cycles — animal and human
Changes in me

Changes since being a baby
Differences between female and
male bodies (correct terminalogy)
Linking growing and learning
Coping with change

Transition

Life cycles in nature

Grawing from young to old
Increasing independence
Differences in female and male
bodies (correct terminology)
Assertiveness

Preparing for transition

How babies grow
Understanding a baby’s needs
Outside body changes

Inside body changes

Family stereotypes
Challenging my Ideas
Preparing far transition

Age Group Being Me In My World Celebrating Difference Dreams and Goals Healthy Me Relationships Changing Me
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Page 2/2

Age Group Being Me In My World Celebrating Difference Dreams and Goals Healthy Me Relationships Changing Me

Ages
8-9
Ages
9-10

Ages
10-11

Ages
11-12
(cotland)

Being part of a class team
Being a school citizen
Rights, responsibilities and
democracy (school council)
Rewards and conseguences
Group decision-making
Having a voice

What motivates behaviour

Planning the forthcoming year
Being a citizen

Rights and responsibilities
Rewards and conseguences
How behaviour affects groups
Democracy, having a voice,
participating

Identifying goals for the year
Global citizenship

Children's universal rights
Feeling welcome and valued
Choices, consequences and
rewards

Group dynamics
Democracy, having a voice
Anti-social behaviour
Role-modelling

Personal Identity

What influences personal
identity

Identify personal strengths
How do others see me?
Group identity

My growing sense of personal
Identity and independence
Online and global identity
Expectations

Challenging assumptions
Judging by appearance
Accepting self and others
Understanding influences
Understanding bullying
Problem-solving
Identifying how special and
unique everyone is

First impressions

Cultural differences and how
they can cause conflict
Racism

Rumours and name-calling
Types of bullying

Material wealth and
happiness

Enjoying and respecting
other cultures

Perceptions of narmality
Understanding disability
Power struggles
Understanding bullying
Inclusion/exclusion
Differences as conflict,
difference as celebration
Empathy

Assertiveness

Prejudice and discrimination
My values and those of
others

Challenging stereotypes
Discrimination in schoal
How prejudice and
discrimination fuels bullying
Being inclusive

Hopes and dreams
Owercoming disappointment
Creating new, realistic dreams
Achieving goals

Working in a group
Celebrating contributions
Resilience

Positive attitudes

Future dreams

The importance of money

lobs and careers

Dream job and how to get there
Goals in different cultures
Supporting others (charity)
Motivation

Personal learning goals, in and
out of school

Success criteria

Emotions in success

Making a difference in the world
Motivation

Recognising achievements
Compliments

What are my dreams and goals?
Steps to SUCCess

Coping when things don't go to
plan

Rewarding my dreams

Intrinsic and extrinsic motivation
Keeping my dreams allve

How dreams and goals change in
response to life

Healthier friendships
Group dynamics

Smaking

Alcohol

Assertiveness

Peer pressure
Celebrating inner strength

Smaking, including vaping
Alcohol

Alcohol and anti-social behaviour
Emergency aid

Body image

Relationships with food

Healthy choices

Motivation and behaviour

Taking personal responsibility
How substances affect the body
Exploitation, including ‘county
lines" and gang culture
Emational and mental health
Managing stress

Healthy cholces about my
emotional health

Managing stress

Manging my cholces around
substances

Managing my nutritional choices
Medicines and immunisation
Healthy choices about physical
activity and rest/sleep
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Jealousy

Love and loss

Memories of loved ones

Getting on and Falling Out
Girlfriends and boyfriends

Showing appreciation to people and
animals

Self-recognition and self-worth
Building self-esteem

Safer online communities

Rights and responsibilities online
Online gaming and gambling
Reducing screen time

Dangers of online grooming
SMARRT internet safety rules

Mental health

Identifying mental health worries and
sources of support

Love and loss

Managing feelings

Power and control

Assertiveness

Technology safety

Take responsibility with technology
use

My changing web of friendships
Support | need now and in the future
Developing paositive relationships
‘What external factors affect
relationships, e.g. media influences?
Assertiveness in relationships

The changing role of families

Being unigue

Having a baby

Girls and puberty
Confidence in change
Accepting change
Preparing for transition
Environmental change

Self- and body image

Influence of anline and media on
body image

Puberty for girls

Puberty for boys

Conception (including IVF)
Growing responsibility

Coping with change

Preparing for transition

Self-image

Body image

Puberty and feelings
Conception to birth
Reflections about change
Physical attraction
Respect and consent
Boyfriends/girlfriends
Sexting

Transition

My changing body and feelings

What s self-image?

Coping during times of change

My changing ways of thinking
Managing my changes in mood
Moving forwards into my next year of
education
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